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For every pupil to learn deeply, think independently, and develop into confident, responsible young people who achieve highly and contribute positively to their community.
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[bookmark: s1]1. Vision and ethos
At King George V Primary School, inclusion is a whole-school responsibility. We are committed to an ambitious, inclusive and high-quality education in which pupils with SEND are enabled to participate, belong, learn, achieve and thrive alongside their peers wherever possible.
Our aim is for every pupil to learn deeply, think independently, and develop into confident, responsible young people who achieve highly and contribute positively to their community. Our values of Curiosity, Resilience, Ambition, Kindness and Pride shape our approach to SEND: we maintain high expectations, recognise strengths, identify barriers early and work in partnership with pupils and families to secure the right support.
Core inclusion principle
Every teacher is a teacher of pupils with SEND. The class teacher remains responsible and accountable for the progress, development and inclusion of every pupil in their class, including where teaching assistants or specialist professionals provide additional support.
The school will use its best endeavours to secure the special educational provision called for by a pupil’s SEN and will make reasonable adjustments for disabled pupils so that they are not placed at a substantial disadvantage.
[bookmark: s2]2. Purpose, scope and guiding principles
This policy sets out how King George V organises, leads and evaluates its provision for pupils with special educational needs and disabilities. It describes the operational framework used by staff and governors. The separate SEN Information Report explains to parents and carers what this provision looks like in practice and is updated at least annually.
Our guiding principles
High expectations – SEND must never be a reason to lower ambition. Pupils should have access to a broad, rich and appropriately challenging curriculum.
Inclusion first – support should enable pupils to remain connected to their teacher, class, peers and curriculum as far as is appropriate to their needs.
Early and accurate identification – staff seek to understand the whole child and distinguish SEND from other barriers such as EAL, attendance, disadvantage or gaps in prior learning.
Evidence-informed decision-making – adaptations and interventions are selected for a clear reason, implemented carefully and reviewed for impact.
Independence – support should develop pupils’ agency and independence rather than create unnecessary adult dependency.
Partnership – parents/carers and pupils contribute to decisions about support in ways appropriate to age, development and communication need.
Responsive provision – support may increase, reduce or change as assessment evidence and pupil needs change.
[bookmark: s3]3. Statutory and evidence-informed framework
This policy has regard to the current statutory framework for SEND and disability in England, including:
Children and Families Act 2014, Part 3
Special Educational Needs and Disability Regulations 2014
Special educational needs and disability code of practice: 0 to 25 years
Equality Act 2010
DfE guidance for school governing boards on SEN and disability duties
DfE statutory guidance on Supporting Pupils at School with Medical Conditions
Keeping Children Safe in Education 2026
Teachers’ Standards and relevant school governance requirements.
Research-informed practice
KGV’s approach is also informed by the Education Endowment Foundation (EEF), including the 2026 Guide to Inclusive Teaching, Special Educational Needs in Mainstream Schools and the 2025 Deployment of Teaching Assistants guidance. These sources reinforce that strong universal classroom practice is the foundation of inclusion, while some pupils will also require carefully chosen adaptations, targeted intervention or specialist support.
Universal practice matters – consistent high-quality teaching benefits all pupils and is especially important for pupils with additional needs.
Adaptations must be purposeful – more adaptation is not automatically better; staff monitor whether changes help rather than hinder learning.
Additional support must connect to classroom learning – targeted intervention should supplement, not replace, effective teaching.
Teaching assistants supplement the teacher – deployment should preserve access to the class teacher and promote independence.
Implementation and review matter – provision is assessed, implemented and refined rather than continued by habit.
[bookmark: s4]4. Definitions and broad areas of need
A pupil has special educational needs (SEN) where they have a learning difficulty or disability which calls for special educational provision to be made for them. Special educational provision is educational or training provision that is additional to, or different from, that made generally for other children of the same age.
A disability is defined separately under the Equality Act 2010. A pupil may be disabled without having SEN, may have SEN without being disabled, or may meet both definitions. A diagnosis is not required for a pupil to receive SEN Support, and a diagnosis does not automatically determine either SEN status or the provision a pupil needs.
Four broad areas of need
	Broad area
	Examples

	Communication and interaction
	Speech, language and communication needs; social communication differences; difficulties understanding or using language.

	Cognition and learning
	Difficulties acquiring, processing, retaining or applying knowledge and skills, including literacy and numeracy.

	Social, emotional and mental health
	Needs affecting regulation, anxiety, self-esteem, relationships, engagement or participation in learning.

	Sensory and/or physical
	Hearing, vision, physical, co-ordination, sensory-processing or related access needs.


The four areas are not labels or fixed categories. Pupils may have needs across more than one area and provision is based on the individual child’s strengths, barriers and response to support.
[bookmark: s5]5. Roles and responsibilities
The Governing Body
sets the values, culture and strategic expectations for SEND and disability;
ensures the school meets its statutory duties and uses its best endeavours to secure appropriate SEN provision;
ensures that the SENDCo meets the statutory qualification requirements for the role, has sufficient time, administrative support and authority to fulfil the role effectively, and has access to appropriate professional development. Mrs L. Brennan is currently undertaking the NPQ for SENCOs;
receives regular information about the quality and impact of SEND provision, including the experience and outcomes of pupils;
ensures the SEN Information Report, Accessibility Plan, equality information and related policies are maintained and reviewed;
oversees the use of resources and funding for SEND and disability.
SEND Governor – Mrs Lowri Reed, Chair of Governors
provides focused support and challenge on behalf of the Governing Body;
works with leaders and the SENDCo to understand provision, outcomes, parent/pupil engagement and statutory compliance;
reports relevant assurance and issues to the Governing Body.
Headteacher – Miss S. Penny
has overall responsibility for the leadership and quality of SEND provision;
works with the SENDCo and Governing Body to ensure policy is implemented effectively;
ensures staffing, professional development and resource decisions reflect the level and complexity of need;
ensures SEND is integrated into school improvement, curriculum, teaching, safeguarding and attendance work.
SENDCo – Mrs L. Brennan, Co-Deputy Head Teacher and SENDCo
oversees the day-to-day operation of this policy and co-ordinates provision for pupils with SEND;
supports teachers with identification, assessment, planning, provision and review;
maintains oversight of the SEND and monitoring registers, Learning Plans, provision mapping and statutory records;
liaises with parents/carers, pupils, external professionals, receiving settings and the local authority;
advises on the graduated approach, evidence for EHC needs assessment and implementation of EHCP provision;
contributes to staff professional development and quality assurance;
works with the Headteacher and SEND Governor to evaluate the impact of provision.
Mrs Brennan is currently undertaking the NPQ for SENCOs as part of her ongoing professional development and statutory qualification for the role.
Class teachers
are responsible and accountable for the progress and development of all pupils in their class;
provide high-quality inclusive and adaptive teaching before and alongside additional support;
identify and respond to emerging barriers, gather evidence and communicate concerns with parents/carers;
implement agreed strategies and reasonable adjustments, and ensure specialist advice is reflected in day-to-day teaching;
plan, monitor and review Learning Plan targets and targeted interventions;
work closely with teaching assistants while retaining responsibility for teaching and assessment.
Teaching assistants and other support staff
work under the direction of the class teacher and agreed school systems;
support access, participation, communication and independence within lessons;
deliver carefully planned interventions where trained and appropriately deployed;
provide feedback to teachers on pupil response and progress;
avoid creating unnecessary separation from peers or dependency on adult support.
Parents/carers and pupils
Parents/carers are expected to share relevant information, contribute to reviews and work collaboratively with school. Pupils are supported to contribute their views, strengths, preferences and aspirations in ways appropriate to their age, development and communication needs.
[bookmark: s6]6. Identification and assessment
Identification begins with high-quality teaching and a careful consideration of the whole child. Low attainment or slow progress does not automatically mean that a pupil has SEN. Equally, attainment in line with age-related expectations does not rule out SEN where there are significant barriers to access, participation or development.
When a concern is raised
1.  The class teacher reviews attainment, progress, attendance, engagement, participation and the pupil’s response to universal provision.
2.  The teacher discusses the concern with parents/carers and records the support already tried and its impact.
3.  An Initial Concern Form is completed and discussed with the SENDCo, drawing on assessment information, observation, parent views and the four broad areas of need.
4.  The concern and agreed actions are recorded on EduKey. A pupil may be placed on the monitoring register for up to one term while provision is adjusted and evidence is gathered.
5.  The SENDCo may observe, review work and assessment, advise staff or recommend additional assessment or targeted provision.
6.  Where evidence shows that the pupil requires special educational provision that is additional to or different from that ordinarily available, formal identification at SEN Support is discussed with parents/carers.
Monitoring is not SEN Support
The monitoring register is an early-identification tool. Pupils may be monitored because of emerging learning, language, SEMH, attendance, EAL or other barriers. Targeted catch-up or short-term intervention does not automatically mean that a pupil has SEND.
Assessment model
Assessment is purposeful and proportionate. The school uses whole-school and curriculum assessment at universal level, more detailed small-step assessment where needed, and developmental or specialist assessment for pupils with more significant or complex needs.
Universal: NTS assessment, curriculum assessment, teacher observation and day-to-day checks for understanding.
Targeted: Birmingham Toolkit and intervention-specific baseline/entry and exit measures.
Specialist/developmental: Sandwell Child Development Guide and assessment/advice from relevant specialist services.
Examples of intervention measures include Little Wandle, words-per-minute measures for reading fluency, WellComm, SDQ/Boxall, Number Stacks and precision-teaching probe scores.
The school takes particular care to distinguish SEN from English as an Additional Language, disadvantage, attendance difficulties, trauma, medical needs or missed learning, while recognising that a pupil may experience more than one of these barriers at the same time.
[bookmark: s7]7. Graduated response: Assess–Plan–Do–Review
KGV uses the graduated approach of Assess–Plan–Do–Review (APDR). Our operational language uses three Waves of provision, with statutory provision for pupils with an EHCP. The Waves indicate increasing intensity and personalisation; they are not a rigid staircase. Strong universal provision remains in place at every level, and specialist advice may be sought whenever assessment indicates it is needed.
	Level
	Purpose
	Examples

	Wave 1 – Universal
	Ordinarily available inclusive and adaptive teaching for all pupils
	Explicit teaching, modelling, scaffolding, visuals, chunking, flexible grouping, checks for understanding and reasonable adjustments.

	Wave 2 – Targeted
	Additional, planned support for an identified barrier
	Time-limited small-group or individual intervention, pre-teaching, additional practice or targeted communication/literacy/numeracy/SEMH support with outcome measures.

	Wave 3 – Specialist / individualised
	More personalised provision, often informed by specialist assessment or advice
	Individualised strategies/programmes, specialist input, adapted curriculum/timetable where required and more frequent review.

	EHCP – Statutory
	Provision specified in an Education, Health and Care Plan
	The school secures and monitors the special educational provision specified in Section F of the EHCP and contributes to annual review.


APDR in practice
Assess – identify strengths, barriers and needs using classroom evidence, assessment, parent/carer views, pupil information and specialist advice where relevant.
Plan – agree intended outcomes, small-step targets, teaching strategies, provision, responsibilities, resources, timescales and how impact will be measured.
Do – the class teacher remains responsible for teaching and for ensuring agreed adaptations and provision are implemented; other staff may support delivery.
Review – evaluate progress and impact against agreed outcomes, gather parent/pupil information and decide whether provision should continue, change, increase or reduce.
For pupils at SEN Support, provision and targets are recorded through EduKey Learning Plans. These are formally reviewed termly with parents/carers, with more frequent review where need or provision requires it. Interventions are reviewed at appropriate points using entry/exit or progress measures.
Removing a pupil from the SEN register
A pupil may be removed from SEN Support where evidence shows that they no longer require special educational provision that is additional to or different from that ordinarily available. This is discussed with parents/carers, and the pupil’s progress may continue to be monitored for an agreed period. Removal from the register does not remove the school’s responsibility to provide appropriate universal provision or reasonable adjustments.
[bookmark: s8]8. Inclusive teaching, curriculum access and teaching assistants
KGV’s teaching approach is based on high expectations and access to the full curriculum. Teachers use assessment and checks for understanding to adapt teaching in response to what pupils know, understand and can do. Adaptation is intended to remove barriers while preserving appropriate challenge and opportunities for pupils to think, practise and become independent.
Ordinarily available inclusive practice
clear routines, organised classrooms and predictable lesson structures;
explicit instruction, modelling, worked examples and guided practice;
instructions and learning broken into manageable chunks;
visual cues, visual timetables, now/next boards and explicit vocabulary teaching;
scaffolds such as sentence stems, writing frames, checklists and concrete resources, faded as independence grows;
flexible grouping based on current learning need rather than fixed labels;
additional processing time and systematic checks for understanding;
re-teaching in a different way where misconceptions remain;
consideration of cognitive load, sensory load, seating, lighting, noise, layout and visual clutter;
technology to support access, practice or recording where appropriate.
Teaching assistants
Teaching assistants are deployed to enable pupils to access high-quality teaching, scaffold learning, build independence and deliver well-chosen structured interventions where appropriate. They supplement rather than replace the class teacher. Teachers remain responsible for curriculum planning, instruction, assessment and pupil outcomes.
Support staff allocation is reviewed in response to the level and complexity of need. Adult support is not allocated by diagnosis alone and is planned to maximise access, learning and independence.
[bookmark: s9]9. Targeted, specialist and enhanced provision
Targeted and specialist provision is selected according to assessed need and should have a clear purpose, appropriate implementation and a method for reviewing impact. Provision is not continued simply because it has been used previously.
Examples of current provision
Literacy and numeracy: phonics keep-up/catch-up, reading fluency/comprehension, writing, spelling, maths, Number Stacks, times tables and precision teaching.
Communication and interaction: WellComm, speech and language programmes, Language for Thinking, Blank Levels, Colourful Semantics, Makaton where appropriate, aided learning displays, now/next boards and Lego-based social communication work.
SEMH: Emotion Coaching, Zones of Regulation, trusted-adult support, learning mentor work, social/friendship groups, soft starts, sensory regulation, restorative work, Early Help, Reflexions and specialist SEMH/CAMHS advice.
Sensory/physical: sensory breaks, fine/gross motor work, adapted seating/equipment, handwriting support, OT/physiotherapy programmes, hearing/vision advice and environmental adjustments.
The Nest – responsive enhanced provision
The Nest is a responsive element of KGV’s current graduated provision, not a separate permanent specialist unit. Its structure, staffing and use may change as the needs of pupils change. At present, it provides an adapted learning environment for some pupils with significant and complex needs so they can access developmentally appropriate learning and work towards personalised Learning Plan and EHCP outcomes.
Access to The Nest is needs-led and based on assessment of the individual pupil’s strengths, barriers and intended outcomes. Decisions about access are made and reviewed through the school’s graduated approach, involving parents/carers, the pupil where appropriate and relevant professionals. The amount and nature of time spent within The Nest is reviewed regularly and may increase, reduce or change according to need. 
Pupils accessing the Nest remain members of their mainstream class. Planning is led collaboratively by the SENDCo and class teacher, and the school seeks to maximise meaningful inclusion through registration, class learning where appropriate, break and lunchtime, assemblies, enrichment, trips, clubs and special events.
[bookmark: s10]10. Learning Plans, parents and pupil participation
Learning Plans
For pupils at SEN Support, an EduKey Learning Plan records the identified area(s) of need, strengths, small-step targets, success criteria, agreed teaching strategies and provision, resources/time allocation where relevant, and the review date. Specialist recommendations are incorporated where appropriate.
Working with parents and carers
Parents/carers are informed and involved when concerns emerge and when SEN Support is being considered.
Parents have a formal opportunity each term to review the previous Learning Plan and contribute to the new plan.
Parents are involved in decisions about referrals, external professional involvement and EHCP processes, with consent sought where required.
Parents can contact the class teacher or SENDCo, request a meeting through the school office, use the school email address to speak with the SENDCo.
Where language or communication creates a barrier, the school will work with the family to agree an accessible way to communicate and seek interpretation/translation support where necessary.
Pupil participation
Pupil views are sought in ways appropriate to age, development and communication need. Current approaches include pupil comments on school reports, Pupil Passports and pupil voice gathered through specialist assessment. For younger pupils or pupils who communicate differently, staff may use observation, choices, symbols, photographs, interaction and the knowledge of familiar adults.
[bookmark: s11]11. External agencies, EHCPs, resources and equipment
External professionals
Where school-based assessment indicates that specialist advice may help to understand or meet a pupil’s needs, KGV may work with services such as Educational Psychology, Speech and Language Therapy, Occupational Therapy, Physiotherapy, Sandwell Inclusion Support, the Complex Communication and Autism Team, sensory/hearing/vision services, CAMHS, Reflexions, Early Help, School Nursing, Sandwell SEND services and other relevant health or social care professionals. Referrals are made according to service criteria and with parent/carer consent where required.
Education, Health and Care needs assessment and EHCPs
Where a pupil continues to experience significant barriers despite relevant and purposeful action, the school and parents/carers may consider whether a request for an Education, Health and Care (EHC) needs assessment is appropriate. The local authority applies the statutory test when deciding whether an assessment is necessary. Parents may also request an EHC needs assessment directly from the local authority.
For pupils with an EHCP, KGV secures the special educational provision specified in Section F of the plan, monitors its delivery and impact, and participates in the statutory annual review process. Learning Plans and school review systems may be used between annual reviews to monitor progress towards outcomes.
Resources, specialist equipment and funding
Resources are allocated according to assessed need, the provision required by individual pupils and the school’s statutory duties. This may include delegated school resources and, where applicable, additional high-needs funding or support secured through local authority or health-service routes.
Specialist equipment is considered through assessment and professional advice. Current provision includes specialist physical equipment, such as a standing frame, where required to support access, posture, mobility or participation. Where further specialist equipment is identified as necessary, the SENDCo works with parents/carers, relevant professionals and the local authority or health services, where appropriate, to determine how it will be provided, funded, used safely and reviewed.
[bookmark: s12]12. Inclusion, equality, accessibility and medical needs
KGV is committed to equality of opportunity and to meeting its duties under the Equality Act 2010. Disabled pupils will not be treated less favourably because of disability. Reasonable adjustments are considered proactively and the school’s Accessibility Plan sets out how access to the curriculum, physical environment and information will be increased over time.
Admissions and participation
King George V is a maintained community primary school and admissions are managed in accordance with Sandwell’s admission arrangements. Where an EHCP names KGV, admission is managed through the statutory EHCP process. Pupils with SEND and disabled pupils are supported to participate in curriculum learning, educational visits, clubs, sport, performances, assemblies, enrichment and social opportunities alongside peers.
Educational visits and clubs
Educational visits are risk assessed for travel, venue accessibility, toileting/personal-care, medical or sensory needs and staffing. Reasonable adjustments, resources or additional staffing are planned where needed. Parents may contribute to planning and may be invited to accompany an activity where appropriate; parent attendance is not treated as the default condition for participation. Staff may proactively encourage pupils with SEND to access clubs and wider opportunities.
Medical and physical needs
Pupils with medical conditions are supported in line with the school’s Supporting Pupils with Medical Conditions Policy. A medical condition does not automatically mean that a pupil has SEN, although some pupils may have both. Individual Healthcare Plans are used where required. Personal Emergency Evacuation Plans (PEEPs) are used where mobility, sensory or other needs require individual emergency arrangements.
Children looked after who also have SEND
Where a child is looked after by a local authority and also has SEND, the SENDCo works with the Designated Teacher for Looked After Children, the child’s social worker, parents/carers where appropriate and other professionals. SEND provision, the Personal Education Plan and any EHCP arrangements are co-ordinated so that plans are consistent, ambitious and focused on the child’s needs and outcomes.
[bookmark: s13]13. Transition
Transition is planned according to need and may be universal, targeted or specialist/individualised. Information is transferred securely and in sufficient time to support continuity of provision.
Nursery to Reception: stay-and-play sessions, including a session with parents/carers and a session independently, alongside home visits.
Year-to-year: transition mornings for all pupils, with transition booklets, social stories or additional time with the new teacher for pupils who need more support.
Year 6 to secondary: individual liaison with receiving schools, SENDCo-to-SENDCo information sharing, participation in Sandwell transition arrangements and enhanced planning where needed. EHCP transition is considered through statutory annual review processes.
Mid-year admissions: school tour, individual introduction to the class teacher, school information/prospectus and access to the uniform bank where needed.
Complex needs: additional familiarisation, detailed handover of EHCP/Learning Plan/specialist information, planning for communication, sensory, physical or medical needs, and PEEPs where relevant.

Preparation for later life begins from the primary years. KGV supports pupils with SEND to develop communication, independence, self-advocacy, relationships, participation and confidence alongside ambitious academic outcomes, helping to build the foundations they will need for future education and adulthood.
[bookmark: s14]14. SEMH, behaviour and safeguarding
Social, emotional and mental health
KGV takes a relational and trauma-informed approach. Behaviour is considered as communication and staff seek to understand the child, context, unmet need and barriers to learning while maintaining clear, safe and consistent expectations:
whole-school Emotion Coaching, PACE-informed and relational practice;
Zones of Regulation and access to regulation spaces;
trusted-adult check-ins, WBA learning mentor support, soft starts and sensory regulation;
restorative conversations and individual behaviour/risk support plans where required;
SDQ and Boxall Profile to support assessment;
Early Help, Reflexions, Inclusion Support and CAMHS advice/referral where appropriate.
Safeguarding
Safeguarding is everyone’s responsibility. Pupils with SEND may face additional barriers to recognising, resisting, reporting or being believed about abuse or neglect. Staff follow Keeping Children Safe in Education 2026 and the school’s Safeguarding/Child Protection Policy, remain alert to changes in behaviour, attendance, communication or presentation, and never assume that a concern is explained by SEND, disability or SEMH. Safeguarding concerns are recorded and referred through the school’s safeguarding procedures without delay.
[bookmark: s15]15. Staff expertise and professional development
Professional development is planned in response to the needs of current pupils, staff knowledge and wider school-improvement priorities. The SENDCo supports staff through advice, modelling, coaching, quality assurance and liaison with specialist professionals.
Whole-school Emotion Coaching, trauma-informed practice, ACEs, PACE and relational practice;
SEND systems and processes
Use of EduKey 
How to write effective Learning Plans;
Support-staff development in scaffolding and promoting independence;
CPI training for designated staff;
Speech and language training for designated staff;
SENDCo development through the NPQ for SENCOs, mentoring, local-authority advice and ongoing professional learning; 
2026–27 teaching and learning CPD on adaptive teaching and high expectations, retrieval and prior knowledge, modelling and guided practice, questioning/checking for understanding and a further adaptive-teaching focus for SEND, EAL and disadvantaged children.
Where a pupil has a low-incidence or specialist need, staff training and advice may be secured from the relevant professional service so that provision is safe and effective.
[bookmark: s16]16. Monitoring, evaluation and governance
KGV evaluates SEND provision by considering whether it improves pupils’ access, participation, independence, attainment, progress and development against identified outcomes. The school does not judge effectiveness solely through age-related attainment.
teacher assessment and curriculum progress;
small-step assessment for pupils working below age-related expectations;
entry/exit or progress measures for interventions;
Learning Plan target reviews;
EHCP provision monitoring and annual review;
attendance, engagement and return-to-learning information where relevant;
parent/carer feedback and pupil voice;
SENDCo monitoring, learning walks, provision mapping and quality assurance;
leadership and governor scrutiny of provision, resource deployment and outcomes.
Where support is not having the intended impact, the APDR cycle is revisited and provision is refined. The SENDCo and Headteacher review the overall SEND profile and priorities, and the SEND Governor provides support and challenge to ensure that statutory duties and strategic priorities are being met.
2026–27 strategic priorities
1.  Embed robust systems for identification and assessment of SEND needs.
2.  Review and refine provision for disadvantaged pupils and significant groups.
3.  Further develop staff knowledge and expertise in inclusion and adaptive teaching.
4.  Embed the graduated response model consistently across the school.
5.  Strengthen pupil voice and participation in planning and review.
6.  Strengthen parent/carer engagement and SEND-specific communication/support.
[bookmark: s17]17. Concerns and complaints
KGV encourages parents/carers to raise concerns early so that they can usually be resolved through discussion, review of evidence and adjustment of provision.
1.  Speak to the class teacher about the concern and current support.
2.  If the concern remains, contact Mrs L. Brennan, SENDCo.
3.  If the matter remains unresolved, raise the concern with the Headteacher, Miss S. Penny.
4.  If necessary, use the school’s formal Complaints Policy and procedure.
Where a concern relates to a local-authority decision about an EHC needs assessment or EHCP, separate statutory disagreement-resolution, mediation and SEND Tribunal rights may apply. Sandwell SENDIASS can provide impartial information and support.

Local Offer and independent support
Families can find information about education, health, care and other SEND services available locally through the Sandwell SEND Local Offer. Parents and carers can also access free, impartial information, advice and support through Sandwell SENDIASS. SENDIASS confirms that its service is free, impartial and confidential.
[bookmark: s18]18. Review, linked documents and references
Policy review
This policy will be reviewed at least annually and sooner where statutory guidance, evidence, local arrangements or school practice changes materially. Review will take account of the school’s SEND profile, monitoring and evaluation evidence, and feedback from parents/carers and pupils. The Governing Body approves the policy and holds leaders to account for its implementation.
Linked school documents
SEN Information Report 2026–27
Accessibility Plan
Supporting Pupils with Medical Conditions Policy
Whole School Provision Offer and Graduated Approach documents.
Relational Behaviour Policy 
Safeguarding / Child Protection Policy
Complaints Policy
Teaching and Learning Policy
Equality information and objectives
Admissions information
[bookmark: _Hlk240330876]Whole School Provision Offer and Graduated Approach documents
Inclusion First Approach
Inclusive Classroom Environment Expectations.
Key statutory and evidence sources
SEND Code of Practice: 0 to 25 years
DfE: SEN and disability duties – guidance for school governing boards
DfE: Inclusion bases in schools (2026)
DfE: What maintained schools must or should publish online
Keeping Children Safe in Education 2026
EEF Guide to Inclusive Teaching (2026)
EEF Special Educational Needs in Mainstream Schools
EEF Deployment of Teaching Assistants
Sandwell SEND Local Offer
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